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Identity, language and culture

• 92% of Māori children are in a monolingual system

1. Language capability in a super-diverse society
2. The ability for contemporary research to aid 

examination into language practice in society 
3. The fragmented nature of language policy within New 

Zealand society and the opportunities for a national, 
unified approach 



Languages in Aotearoa
 Language forms the basis for human communication.

 Language is also central to human identity. 

 There is little unification of policies, making it challenging to produce, interpret and apply, 
analyses of the evidence.

 State support of language use and language learning or language-based public policy.

 “Indeed, given that the state operates in a chosen language or set of chosen languages it 
does by definition involve itself in the public policy of languages” (p. 4)



Te Whāriki, 2017, p.12

First Shift – Designed as a rich curriculum for all
children - with intentionality in the design

In Māori tradition children are seen to be
inherently competent, capable and rich,
complete and gifted no matter what their age
or ability. Descended from lines that stretch
back to the beginning of time, they are
important living links between past, present
and future, and a reflection of their ancestors.
These ideas are fundamental to how Māori
understand teaching and learning.



Second Shift – a stronger promotion of te reo me ngā tikanga Māori

Success for Māori as Māori

Māori Education Framework by Mason Durie (2001, 2003)

 To Live as Māori; 

 To actively participate as citizens of the world;

 To enjoy good health and a high standard of living.

Third Shift – a stronger promotion of te reo me ngā tikanga Māori

Success for Māori as Māori

 A shift from the idea that this is what we do here – to – what learning is valued in this local 
community? 

“For Māori an inclusive curriculum is founded on Māori values and principles and is strengths-
based. Kaiako seek to develop mutually positive relationships with mokopuna and to work with 
whānau to realise high expectations” (p. 13).



 “Increasingly, children are likely to be learning in and through more than one 
language. Besides English, te reo Māori and New Zealand Sign Language (NZSL), 
some 200 different languages are in use in New Zealand…Children more readily 
become bi- or multi literate when language learning in the education setting builds 
on their home languages” (p.12)

Underpinning theories
Bioecological model
Sociocultural theories (movement away from 

developmental theory)
Kaupapa Māori theory
Pasifika approaches 
Emerging research and theory 
Critical theories 



Critical Theories

“Te Whāriki reflects research that adopts critical 
theoretical lenses to examine the influence of 
social conditions, global influences and equity of 
opportunity on children’s learning and 
development. Critical theory perspectives 
challenge disparities, injustices, inequalities and 
perceived norms. The use of critical theory 
perspectives is reflected in the principles of Te 
Whāriki and in guidance on how to promote 
equitable practices with children, parents and 
whānau” (p. 62).



Henry Giroux in
‘The Vital Role of Education in Authoritarian 

Times’ 

“Real education must incorporate the themes of 
resistance and hope at every step. It is inseparable 
from the project of social change. So, what does 
critical pedagogy look like? How can we put it into 
play so as to make lasting connections between 
learning, critical thought, agency and social 
responsibility?” (Truthout, 2017)



Our Early Childhood Care and Education 
sector needs to advocate to ensure that te reo 
becomes entrenched in the education system 
beyond the ECCE sector. 

That all the nation’s children have access to 
learning advanced levels of te reo Māori in 
order to meet the imperatives of Te Whāriki. 



‘Ka tangi te Pipiwharauroa, ka kanikani a Tāne-rore’

Ka moe a Tama-nui-te-rā i a Hine-takurua
Ka moe a Tama-nui-te-rā i a Hine-raumati

Ka whānau 
mai a Tāne-
Rore



Te Whāriki centres operate in a chosen language or a set of 
chosen languages, they do by definition involve themselves 
in the public policy of languages. Let’s incorporate the 
theme of resistance to language loss – and the hope that 
Giroux speaks of for social change into our pedagogical 
practices. 

What does critical pedagogy look like?

It starts with an intention, one of transformation 

All early childhood centres are language nests, all of them. 
The real question is

What type of language nests are they?







Te Whāriki 1996 – a Visionary Curriculum

 Sociocultural, introducing guided participation (Rogoff) alongside 
Deweyan, Piagetian and Vygotskian, and Bruner’s theoretical lenses

 Bicultural, reinforced the wider sector’s pre-existing commitment to Te 
Tiriti o Waitangi

 Non-prescriptive  - the metaphor of each centre community weaving 
their own curriculum from the detailed framework provided

 Articulated the pre-existing child-centred philosophy
 Introduced new concepts such as ‘learning dispositions’ and ‘working 

theories’. According to Te Whāriki: ‘Dispositions are important 
“learning outcomes”’ (1996, p. 44)



Te Tiriti o Waitangi expectations in Te 
Whāriki 1996

 “Decisions about the ways in which bicultural goals and 
practices are developed within each early childhood 
education setting should be made in consultation with the 
appropriate tangata whenua” (p. 11)

 “Particular care should be given to bicultural issues in relation 
to empowerment. Adults working with children should 
understand and be willing to discuss bicultural issues, actively 
seek Māori contributions to decision making, and ensure that 
Māori children develop a strong sense of self-worth” (p. 40)



Challenges re capacity to deliver Te Whāriki 
(1996)
 Helen May was conscious of the challenge that Te Whāriki raised for the 

sector in terms of “the need for teachers who understood the theoretical 
complexities of Te Whāriki, and who had the professional skills to weave 
each curriculum whāriki” (May, 2007, p. 138)

 Joy Cullen considered that early childhood teachers cannot remain  
“unresponsive to societal issues that impact on the daily lives of the 
children in their care. Nor can they engage with children as co-learners 
without respecting the funds of knowledge that children bring with them 
from diverse backgrounds” (Cullen, 2008, p. 12)

 Concerns that the non-prescriptive nature of the document allowed 
teachers to ‘do Te Whāriki’ without addressing bicultural aspirations 
(Ritchie, 2003)



Working with Te Whāriki (ERO, 2013)

‘Many services made reference to Te Tiriti o Waitangi and to New 
Zealand’s dual cultural heritage and bicultural practice in their 
philosophy statements. 
‘However, only a few services were fully realising such intent in 
practice by working in partnership with whānau Māori and through 
the provision of a curriculum that was responsive to the language, 
culture and identity of Māori children.
‘Often bicultural practice meant the use of basic te reo, some 
waiata in the programme, resources such as puzzles that depicted 
aspects of te ao Māori and posters and photographs that reflected 
aspects of Māori culture. Events such as Matariki were part of the 
regular celebrations in some services’ (p. 13)



ERO (2004) Catering for Diversity in ECE

There ‘is still a need for considerable improvement in 
approaches to diversity’ and ‘provision for diversity of cultures 
needs to move beyond surface elements to a deeper 
understanding of how provision impacts on different cultures’ 
(ERO, 2004, p. 1). 
‘There was a strong correlation between the quality of 
provision of te reo and tikanga Māori and the provision for the 
differing cultures of families contributing to services. Rather 
than biculturalism and multiculturalism being alternatives, it 
appears that attention to one had positive benefits for the 
other’ (p. 11) 



Shifts – Education & Care, Home-based

(Education Counts, 2014, p. 8)



Aotearoa and Superdiversity
‘Over the last two decades New Zealand has 
become one of a small number of culturally and 
linguistically superdiverse countries’ (Spoonley & 
Bedford, 2012). 

‘Superdiversity indicates a level of cultural complexity 
surpassing anything previously experienced. 

‘New Zealand is now home to 160 languages, with 
multiethnic depth forecasted to deepen even further 
(Statistics New Zealand 2011)’. 

As cited in Royal Society of New Zealand, 2013. 
Source: https://royalsociety.org.nz/what-we-do/our-expert-advice/all-expert-advice-papers/languages-in-
aotearoa-new-zealand/

https://royalsociety.org.nz/what-we-do/our-expert-advice/all-expert-advice-papers/languages-in-aotearoa-new-zealand/


Comparisons 1996 – 2013 Census
Statistics

1996 2013

Samoa 101,754 144, 138 
(48.7% of PI pop)

Cook Islands 47,019 61, 839 (20.9%)

Tonga 31,392 60,333 (20.4%)

Niue 18,474 23,883 (8.1%)



Increases between 1996 and 2013

1996 2013

Chinese 81,309 171,411

Indian 42, 411 155,178

Korean 12,750 30,171

Filipino 8,1870 40,3550

Japanese 7,461 14,118

Sri Lankan 4,713 11,274

Cambodian 4,407 8,601



Bi/multilingualism as quality educational 
practice

 ‘Bilinguals with good capability in both 
languages have superior creative thinking, 
language and multi-tasking skills when 
compared with monolinguals’ (Bialystok et 
al. 2011, May et al. 2004, as cited in Royal 
Society of NZ, p. 4).

 Importantly, there is evidence suggesting 
that learning another language at school 
improves performance across the 
curriculum. 

 Learning another language improves the 
speed and level of intercultural skill 
acquisition in students (Byram 2012). 

Children in the Pasifika/Samoan early childhood 
centre, A’oga Fa’aSamoa, in Grey Lynn. 
Source:
http://pacific.scoop.co.nz/2010/08/pacific-childhood-language-
nests-offer-bilingual-path-to-higher-education/

http://pacific.scoop.co.nz/2010/08/pacific-childhood-language-nests-offer-bilingual-path-to-higher-education/


http://www.radionz.co.nz/news/national/340791/report-leaves-edgecumbe-locals-without-answers

4 October 2017

http://www.radionz.co.nz/news/national/340791/report-leaves-edgecumbe-locals-without-answers


http://www.radionz.co.nz/news/national/335983/large-slips-threaten-homes-around-wellington
28 July 2017

http://www.radionz.co.nz/news/national/335983/large-slips-threaten-homes-around-wellington


http://www.radionz.co.nz/international/pacific-news/277955/typhoon-alert-lifted,-but-majuro-still-battered

4 july 2015

http://www.radionz.co.nz/international/pacific-news/277955/typhoon-alert-lifted,-but-majuro-still-battered


Source: http://www.worldwildlife.org/stories/irrawaddy-dolphins-the-smiling-faces-of-
the-mekong



United Nations Sustainable Development Goals -
2030 Agenda for Sustainable Development (2015)



(UNESCO, 2017)



The critical role of education...

Education is both a goal 
in itself and a means for 
attaining all the other 
SDGs (UNESCO, 2017, p. 1)

Available at: 
http://unesdoc.unesco.org/images/0024/002474/24744
4e.pdf

http://unesdoc.unesco.org/images/0024/002474/247444e.pdf




 ‘Te Tiriti o Waitangi | the Treaty of Waitangi is New 
Zealand’s founding document. Signed in 1840 by 
representatives of Māori and the Crown, this agreement 
provided the foundation upon which Māori and 
Pākehā would build their relationship as citizens of 
Aotearoa New Zealand. Central to this relationship was 
a commitment to live together in a spirit of partnership 
and the acceptance of obligations for participation 
and protection’ (Ministry of Education, 2017, p. 3)

The Crown’s (or government’s) obligations, and ours as teachers in
receipt of government funding, is to exercise kawanatanga, good
and honourable governance (Article One) to ensure that Article
Two commitment to Māori that they would uphold their self-
determination (tino rangatiratanga) over their lands and all things
of value (whenua and taonga katoa such as te reo) & Article Three
commitment that Māori would be equal citizens of Aotearoa.



 ‘Te Tiriti | the Treaty has implications for our education system, 
particularly in terms of achieving equitable outcomes for Māori 
and ensuring that te reo Māori not only survives but thrives. Early 
childhood education has a crucial role to play here, by providing 
mokopuna with culturally responsive environments that support 
their learning and by ensuring that they are provided with 
equitable opportunities to learn’ (Ministry of Education, 2017, p. 3)

‘Learner identity is enhanced when children’s home languages and cultures
are valued in educational settings and when kaiako are responsive to their
cultural ways of knowing and being. For Māori this means kaiako need
understanding of a world view that emphasises the child’s whakapapa
connection to Māori creation, across Te Kore, te pō, te ao mārama, atua
Māori and tīpuna. All children should be able to access te reo Māori in their
ECE setting, as kaiako weave te reo Māori and tikanga Māori into the
everyday curriculum’ (Ministry of Education, 2017, p. 12)



 ‘New Zealand is increasingly multicultural. Te Tiriti | the Treaty is seen to be 
inclusive of all immigrants to New Zealand, whose welcome comes in the 
context of this partnership. Those working in early childhood education 
respond to the changing demographic landscape by valuing and 
supporting the different cultures represented in their settings’ (Ministry of 
Education, 2017, p. 3)

‘Increasingly, children are likely to be learning in and through more than one language. Besides 
English, te reo Māori and New Zealand Sign Language (NZSL), some 200 different languages are 
in use in New Zealand, with Samoan, Hindi, Northern Chinese, French and Yue (Cantonese) being 
the most common. Children more readily become bi- or multilingual and bi- or multiliterate when 
language learning in the education setting builds on their home languages. 

‘It is desirable that children in ECE settings should also have the opportunity to learn NZSL, an 
official language of New Zealand, and to learn about Deaf culture. For some children, NZSL is 
their first language, and services have a responsibility to support its use and development’. 
(Ministry of Education, 2017, p. 12)



Kaitiakitanga ‘is integral’

 Diverse ways of being and knowing frame the way 
respect for the environment is demonstrated. 

 Kaiako develop understandings of how children and 
their whānau make sense of the world and respect and 
appreciate the natural environment. 

Children may express their respect for the natural world 
in terms of respect for Papatūānuku, Ranginui and atua 
Māori. 

Kaitiakitanga is integral to this. 
(Ministry of Education, 2017, p. 46)



Active citizens and global citizenship 
for young children

 Learning outcome in Te Whāriki 2017:
‘An ability to connect their learning 
in the ECE setting with experiences 
at home and in familiar cultural 
communities and a sense of 
themselves as global citizens’ (p. 32)

 The United Nations Sustainable 
Development Goal (4.7) requires all 
learners to ‘acquire the knowledge and 
skills needed to promote sustainable 
development’, including:
 sustainable lifestyles
 human rights 
 gender equality
 promotion of a culture of peace and 

non-violence
 global citizenship
 appreciation of cultural diversity; and of 
 culture’s contribution to sustainable 

development 
Source: 
http://www.un.org/sustainabledevelopment/education/

http://www.un.org/sustainabledevelopment/education/


A fantastical journey into  the future…

 New Zealand is now officially a ‘superdiverse’ country (Royal Society, 2013)

 Utilising Sir Eddie Durie’s model of the Tiriti o Waitangi based inclusive framework of tangata 
whenua and tangata Tiriti, moving beyond ‘biculturalism’ to a Tiriti based recognition of 
superdiversity? 

 Entering the Anthropocence - an age of climate change disruption, preparing children to be 
global citizens who can advocate for the wellbeing of Papatūānuku and Ranginui and all the 
tamariki of Tāne Māhuta, that is the local and global biodiversity?

 Te Whāriki 2017:  do we now have a curriculum for Te Tiriti o Waitangi based culturally 
responsive practice in the age of the Anthropocence?
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