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Presentation Notes
Welcome to this presentation

Jill and Rosanne wished to be here as well, but unfortunately work got in the way



Context

• International focus 
– Research on key features of assessment that 

promote learning

• New Zealand – National Qualifications 
Framework
– Increased focus on learning outcomes and 

assessment
– Assessment  for learning
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The broader context for this presentation includes a growing body of international research which focuses on the key features of assessment that promote learning

For example research from the Learning Oriented Assessment Project from the Hong Kong Institute of Education suggests that
Assessment drives learning 
Large learning gains can be made through formative assessment
And tertiary teachers internationally need further professional development in assessment

In New Zealand 
Increased focus on assessment and learning outcomes can be linked to the National Qualifications Framework, which led the shift to standards based assessment and a greater emphasis on assessment practices

More recently attention has turned towards ‘assessment for learning’ rather than ‘assessment of learning’

Utilising assessment for learning can be one of the most effective interventions that can be made to improve teaching and learning 

This attention is mirrored in Ministry of Education policy documents and their recent focus on professional development.



Teaching Matters Forum

Enhancing the Effectiveness of Tertiary 
Teaching and Learning through Assessment

Objective One:
Identify and document innovative and effective 
assessment strategies of tertiary teachers working 
in a range of New Zealand tertiary institutions

Presenter
Presentation Notes
In 2007 Jill Rosanne and I were part of a bigger research team who completed a project called ‘Enhancing Effectiveness of Tertiary Teaching and Learning through Assessment’

The project focused on one of three Teaching Matters Forum Themes “Practices that teachers use to support effective teaching and learning, a teacher-focused project”

The first objective was to 

Identify and document innovation and effective assessment strategies of tertiary teachers from a range of institutions





Authentic assessment

Three examples of authentic assessment to 

illustrate ways in which New Zealand tertiary 

teachers, from three different education sectors, 

developed ‘authentic’ assessment strategies
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The aim of this paper is to disseminate some of the findings and material from the project 

It focuses on one of three emerging themes from the research – that of authentic assessment

Three examples from three different sectors have been chosen to illustrate how teachers developed authentic assessment strategies



Case studies
‘Teachers will not take up ideas that sound 
attractive, no matter how extensive the research 
base, if the ideas are presented as general 
principles that leave the task of translating them 
into everyday practice entirely up to the 
teachers…What teachers need is a variety of living 
examples of implementation, as practised by 
teachers…’ (Black & Wiliam, 1998, p.10).
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In order to identify and document innovative assessment strategies of teachers, case study methodology was used.  It was felt that utilising teachers’ personal stories of assessment was appropriate in that teachers find ‘living examples of implementation’ useful in changing their practice



Method
• Case study participants 

– 10 PTE, 10 ITP, 10 university, 9 teachers who 
identified as Maori or Pasifika

• The researchers
– Jill Musgrave, Rosanne Matheson, Oneroa Stewart, 

Jane Stewart

• Interviews
– 1-2 hours, taped, transcribed,, narrative written, data 

collated and analysed

Presenter
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Case study participants included 10 teachers from each sector – PTE, ITP and university and 9 teachers who identified as Maori or Pasifika – 39 case studies in total

All participants had developed assessment strategies that were recognised as being innovative, either by themselves and or by others in their institutions.  Selection of participants relied on self selection and snowballing.  Key people in each institution would suggest teachers who were then approached for an interview

The participants taught a diverse range of students in a range of disciplines and faculties – trades, professions and general qualifications.  They taught at a range of NQF levels from certificate to postgraduate degrees.

Jill collected the material from the University of Waikato, Rosanne from a range of PTEs Oneroa from the Bay of Plenty Polytechnic and Jane from Waikato Institute of Technology.  

The material was gathered in audio-taped interviews.  Transcriptions were used to develop a narrative for each case.  The data from the cases were collated and analysed.



Innovation

• Defined from the point of view of the tertiary 
teachers 

• Theories-in-use (Schön,1983)

• Innovative assessments in the case studies are 
‘personalised versions of public codified 
knowledge’ (Eraut, 2003)

Presenter
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The authors do not claim that the assessment strategies are necessarily innovative with reference to recent research based on innovations in assessment.  Few participants described their strategies with reference to general principles of assessment and recent assessment trends

Instead teachers often made changes for improvement in response to a perceived problem or issue and they felt they assessment strategies were innovative and effective.  These teachers could be described with reference to Donald Schon’s notion of the reflective practitioner – looking at their teaching experiences, connecting to their feelings of surprise puzzlement or confusion.  The reflective practitioner reflects on the phenomenon and on prior understandings and carries out an experiment generate a new understanding and a change in the situation – they attend to their ‘theories in use’. 

Therefore Innovative assessments for the teachers are personalised versions of generally agreed principles of authentic assessment, based on their reflective practices and their theories in use



Summary of findings

• Different trends in each sector
o Shift from traditional assessments (university)

o Assessment an integral part of teaching and 
learning (ITP)

o Overcoming negative impact of unit standard 
assessment (PTE)
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The next couple of slides summarise some of the key findings from the whole project before focusing on the emerging theme of authentic assessment and describing the case studies selected.

The teachers in different sectors did notice different trends that applied to their sector

The majority of university teachers (not all) noted a shift from traditional assessments such as essays or tests and exams towards tasks that give greater recognition to oral communication and relevance to the students’ lives

In the ITP sector the most notable trend was a more integrated approach to assessment where it is part of the teaching and learning

In the PTE sector, unit standards had an important bearing on teachers’ views of assessment trends – many mentioned using strategies to overcome the negative impact of unit standard assessment



Summary of findings

• Similarities 

o Motivations for change

o Strengths of new assessment strategies

o Limitations 

Presenter
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Questions that elicited similar responses from all teachers, included questions about their motivation for change, strengths and limitations of the strategies

Motivation came from solving actual or potential problems.  Teachers were responding to diverse student learning needs, several teachers said they wanted to strengthen skills in particular areas, others said that they were responding to industry needs or wishing to promote skills that students would require in the workplace

In terms of the strength of the new assessment strategies – these included improvements in student learning, improvements for the teacher and the organisation and the fact that strategies could be applied to other teaching and learning contexts.

The limitations included an increase in the teacher’s workload and potential constraints relating to class sizes, manageability and reliability.





Three significant themes

• Authentic assessment 

• Task components connected to each other and 
closely integrated with the teaching and learning

• Formative feedback
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Three significant themes emerged from the 39 case studies

Features of authentic assessment evident across all three sectors.  Many teachers had developed authentic assessment tasks – applied projects, portfolios, case studies and practical demonstrations.

Secondly, teachers described their innovative assessment tasks as containing components that were connected to each other and closely integrated with the teaching and learning.

Finally, recognition of the large learning gains that can be made through formative assessment was evident.  Many of the teachers talked about the way in which their assessment strategies ensured that learners were provided with formative feedback.  



Authentic Assessment
• Assesses the ability to apply knowledge and 

skills in a meaningful way (Mueller,1993; 
Stiggins,1987)

• Is closely aligned with real work or life contexts 
(NZCER, 2006; Baume and Baume, 2007) 

• Tasks are similar to those encountered in the 
real world of the particular profession or field of 
knowledge (Wiggins, 1993; van Merrienboer, 
1997) 
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Identified shift towards authentic assessment across the tertiary sectors can be seen as part of the growing emphasis on ‘assessment for learning’

Descriptions of authentic assessment include a range of features and emphases
Learners’ demonstration of an ability to apply knowledge and skills in a meaningful way
Tasks aligned with real work or life contexts
Tasks the same or similar to those encountered in the real world of the particular profession or field of knowledge

Gulikers, Bastiaens & Kirschner (2004) provide an overview of different researchers’ views of authenticity, which include a synonym for ‘performance assessment’ (Hart, 1994; Torrance, 1995), particular emphasis on the realistic value of the task and the context (Herrington & Herrington, 1998) or the match between the task and the conditions under which the performance would usually occur (Reeves & Okey, 1996; Frey & Schmitt, 2007).  These distinctions show that whereas every authentic assessment is performance assessment, not every performance assessment is authentic assessment (Meyer, 1992).  




Traditional model 
‘Curriculum drives 

assessment’

Decide on Knowledge
and Skills

Develop Assessments
to Test Students

Decide on Knowledge
and Skills

Decide on Knowledge
and Skills

Decide on Knowledge
and Skills

Decide on Knowledge
and Skills

Develop assessments
to test students

Decide on knowledge
and skills

Plan taught 
curriculum

Decide on Knowledge
and Skills

Develop Assessments
to Test Students

Decide on Knowledge
and Skills

Decide on Knowledge
and Skills

Decide on Knowledge
and Skills

Decide on Knowledge
and Skills

‘Planning backwards’
(McDonald, 1992)

Develop meaningful 
tasks

Curriculum assists
students

to perform tasks

Authentic model 
‘Assessment drives 

curriculum’
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A useful way to examine the three assessment strategies is to view them as ‘authentic assessment models as opposed to ‘traditional’ assessment models.  Mueller (1993) explains that in a traditional assessment model ‘the curriculum drives assessment’ whereas in an authentic assessment model ‘the assessment drives the curriculum’.  

Traditionally you decide on a body of knowledge and skills to be gained by students.  This becomes the taught curriculum.  The next step is to develop the assessments and use these to test the students and find out whether they have gained that body of knowledge and skills

In an authentic model, the first step is to develop meaningful tasks incorporating real world challenges.  The next step is to develop a curriculum. Which will assist the students to perform the tasks thereby demonstrating their mastery of essential knowledge and skills.  This process has been described as ‘planning backwards’ (McDonald, 1992).  



Case study one (PTE)
• The Sir George Seymour 

National College of Airline, 
Travel and Tourism

• Unit Standard in Certificate in 
Tourism Operations and 
Guiding 

• Jenny Love ‘If you want to be 
a tour guide, it’s all about … 
doing it’
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The first authentic assessment strategy comes from the Private Training Establishment Sector

Jenny Love is the Head of Studies at the Hamilton campus of the The Sir George Seymour National College of Airline, Travel and Tourism.

The strategy relates to the summative assessment for Unit Standards 18314 ‘Prepare and deliver guided interpretation within an attraction and gather feedback’, which is part of the Certificate in Tourism Operations and Guiding. 



Case study one (PTE)

• Task requires each student to take a tour group 
of 6 people around a section of the Hamilton 
Zoo

Presenter
Presentation Notes
The task requires each student to take a group of six people on a tour of a section of the Hamilton Zoo.  

The participants complete an evaluation survey commenting on the student’s manner, their professionalism, and the clarity of the information they provide. 
Tutor and zoo staff complete a checklist.  
The tutor compiles all the feedback after the assessment into a summary sheet. This allows the tutor to make decisions about whether the student is either competent or not competent in each area of the task.  
The tutor then meets students individually to provide feedback on their performance.  




Case study one (PTE)
• A task actually 

encountered in the real 
world

• Carefully designed 
steps that scaffold the 
students’ learning and 
assist them to perform 
the task

• Makes powerful use of 
the benefits of 
formative feedback
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Jenny’s strategy fits the description in several ways:
The task is one that would be encountered in the real world of tour guiding

Second aspect relates to the teaching and learning that happens before the students complete the task.  Jenny has designed a variety of steps that scaffold the students’ learning and assist them in developing the knowledge and skills needed to perform the task – 
they are participants on a tour of the zoo, 
they learn the theoretical aspects of tour guiding – voice, commentary, body language, group management, health and safety.  
They complete role play activities in the classroom, and have opportunities to go back to the zoo at least twice to practise their sections.  A video camera is often used at this stage so they can view themselves.  
Students also receive feedback from their tutor and their peers.

This case study reflects the other two significant themes from the 39 case studies – interconnected components that are closely integrated into teaching and learning and making powerful use of the benefit of formative feedback.





Case Study Two (university)

• University of Waikato

• Introduction to Marketing and 
International Management

• Trisha Koslow, ‘When you go out into the world 
of work, no one’s going to give you lots of 
multiple choice tests – they’re going to give you 
a project’

Presenter
Presentation Notes
Second assessment strategy selected to illustrate authentic assessment comes from university sector, developed by Trisha Koslow, Senior tutor in the Department of Marketing at the University of Waikato.  The strategy relates to the first year paper – Introduction to Marketing and International Management.  

The strategy has a real world focus





Case Study Two (university)

• Marketing Trade Show 
assessment

• Students make a 
display and present 
their ideas

• Judges assess each 
trade show exhibit and 
award prizes

Presenter
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The assessment strategy requires students to make a display and present their ideas like a poster presentation for an academic conference or home show.  Judges assess each trade show exhibit and in addition to allocating marks, the judges award prizes.  



Case Study Two (university)



Case Study Two (university)

• Each step of the process mirrors the real 
life of business

• Interconnected components

• Students given multiple opportunities to 
use feedback they receive to change and 
improve their project

Presenter
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Like the first strategy there are a number of carefully designed steps that scaffold students’ learning and assist them in developing the knowledge and skills they need to perform the task.  In the Trade Show strategy, each section of the process also constitute a summative assessment 

Students work in groups 3-5, each student develops a product idea and then the group chooses one idea.
Students complete a range of assignments for pricing, distribution, and promotion
Some assignments are presented orally while others require written work
For some tasks the students get a group mark and for others an individual mark to ensure the group doesn’t carry ‘free riders’

The steps mirror the real life of business – eg.  The group may work with a product idea for a while and then abandon it because they don’t like the idea or they find the product already exists.  The group can start again without being penalised.  

Carefully constructed interconnected components closely integrated with the teaching and learning and leading to the final task.

Multiple opportunities for feedback to change and improve.

Trisha explains that by the time students do the poster presentation, they have covered all the required topics and understand the ‘nuts and bolts’ of the theory behind each stage as well as ‘how all those different elements in marketing work together’.



Case Study Three (ITP)

• Waikato Institute of Technology

• Graduate Diploma in Supervision

• Fourth and final assessment for final 
module of first year

Presenter
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The third case comes from the ITP sector

Janet May is the Coordinator of the Graduate Diploma in Supervision.  The strategy is the final assessment tasks for the fourth and final module of the first year of the diploma.  The purpose of the final assessment is to provide evidence in practice of the integration of theory and practice.




Case Study Three (ITP)
• Students submit an hour long videotape of a 

supervisory session and a written critical 
reflection of the videotape

• Janet May ‘It does assess competence to 
practice, so it’s more than skills, it opens the 
window to all of it, both their practice and the 
articulation of that practice’

Presenter
Presentation Notes
Students submit an hour long video tape of a supervisory session and a written critical reflection of the videotape.





Case Study Three (ITP)

• Provides evidence of competence in practice, 
including ethical competence 

• The task models supervision, which focuses 
on helping people to articulate their practice

• Skills labs are an integrated part of the 
teaching and learning throughout the year

Presenter
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“The one hour tape provides evidence of competence in practice, including ethical competence, the capacity to facilitate a useful supervision session, particularly being able to identify the issues presented by the supervisee”.

The strategy reflects the description of authentic assessment in that it models supervision, which focuses on helping people to articulate their practice.

The strategy provides evidence of student’s ability to apply their knowledge and skills in a meaningful way.  There is a strong match between the task and the conditions under which the performance would occur in the professions of counselling and social work.

The assessment also reflects the characteristic of the other two authentic assessment tasks in the use of scaffolded interconnected components.  Skills labs are an integral part of teaching and learning throughout the year, and provide the students with the opportunity to practise the supervisory tasks in separate parts.  Students receive formative feedback during the skills labs and at the end of the first module, when they submit a ten minute videotape and critical reflection, reflective of the fourth and final assessment task

A clear example of planning backwards from competent practice to authentic assessment task to planning the curriculum, which will prepare students for the performance of the tasks required for competent practice.



Conclusion

• Three living examples of implementation (Black 
& Wiliam, 1998)

• Represent the diversity of the 39 case studies 
collected 

• Illustrate elements of authentic assessment

• A rich resource for those seeking to improve 
teaching and learning 

Presenter
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Three living examples of implementation from three sectors of tertiary education are presented in this paper.  

They represent the diversity of the 39 case studies collected for the Teaching Matters Forum project, which focused on practices that teachers use. 

Each teacher made changes for improvement in response to a perceived problem and they each felt their strategies were innovative.  

They were motivated to respond to industry needs and to promote skills that students would require in the workplace

The strategies are reflective of trends in each sector – the shift away from traditional assessments in the university sector, the integration of assessment as part of teaching and learning in the ITP sector and the use of strategies to overcome the negative impact of unit standard assessment in the PTE sector

Three strategies had much in common – part of the growing emphasis on ‘assessment for learning’, each contained components which were connected to each other and closely integrated with the teaching and learning.  

Formative feedback provided large learning gains in each strategy, with all teachers discussing the way their strategy ensured learners were well prepared for the assessment task, through practice sessions and formative feedback.

Illustrate several elements of authentic assessment – strong emphasis on performance, meaningful application of knowledge and skills in tasks which were closely matched to real world tasks and the conditions under which the performance would occur in particular professions and workplaces.

It could be argued that in each case, the shift from traditional assessment to authentic assessment supported effective teaching and promoted student learning.  These strategies provide a rich resource for those seeking to improve teaching and learning.  
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